The main purpose of the study was to explore the impact of the perceived self-efficacy on the academic adjustment among a sample of Qassim University female undergraduates. Two tests were utilized; the perceived self-efficacy and the academic adjustment, the validity and reliability of the tests were insured. A sample of 150 undergraduate from Qassim University enrolled in the first semester of the academic year 2016/2017 from the faculty of Arts and sciences/Ar-Rass, the participants were selected by the simple random technique. The participants level of the perceived self-efficacy was low, the means scores range between 1.05 -1.61, the social dimension score was the highest (M = 1.61), and the emotional dimension score was the lowest (M = 1.05), the overall means of the test score was 1.38; the academic adjustment score was also low the means range between 1.05 -1.28, the academic dimension means score was high (M = 1.21), and the teacher-learner relationship score was low (M = 1.05), the overall means of the test was 1.21. The statistical correlation between the emotional dimension and the academic adjustment dimensions was not significant. But a significant statistical correlation was found between the dimension of determination and perseverance, the cognitive dimension and the overall perceived self-efficacy and the academic dimension.
Introduction
The most apparent aspect of the differences between the student's in classes is attributed to their ability levels to follow explanation of the lesson, interest to acquire educational experiences and focus on information sequence. Some students find it easy to focus and acquire the information provided, others lack the ability to do so, and some of them are easily distracted and this limits their continuous acceptance of the provided educational experience.
Self-efficacy is an important dimension in the learners' personality because of its impact on his behavior and actions. Self-efficacy plays a vital role in directing and determining the learner's behavior, he acts based on his thoughts about himself, this mean an interchangeable process between the way and how he perceives himself; this process is referred to as the academic adjustment [1] . Learners Perceiving their academic self-efficacy proved to have high abilities in; academic adjustment, challenge, performing the extra effort tasks, adjustment to the university activities, agreement with faculty members, less vulnerability to others disorders and self-organized [2] .
The perceived self-efficacy is a relatively modern variable; it was derived from Bandura (cited in [3] , p. 83) concept of the Social Learning Theory, the concept refers to the belief or the perception of the individuals' level or effectiveness about his own ability to perform tasks, and the mental, cognitive and emotional elements involved and used to address situations, tasks or problems to achieve something in light of the environmental limitations.
In other words the perceived self-efficacy represents the learners ability to plan and practice the effective behavior in order to achieve the desired result in a certain situation, to control the events and situations that affect his life, to issue the right self-expectations about his own ability to perform certain tasks and activities and to predict the extent of the efforts and perseverance needed for the work [4] . Thus, perceived self-efficacy represents the total expectations which the learner forms about himself and believes it will bring him success; this belief increases his self-respect and the will to develop it.
Efficacy feelings are determined by some limitations that interact and work as basic processes that activate the perceived self-efficacy feelings. These determinants as Bandura (cited in [1] , p 41) are categorized into; the cognitive processes, the motivational processes, the affective processes and the selection processes, he referred to four main sources through which the learner achieves high levels of efficacy; the successful experiences, having a model characterized by high levels of perceived self-efficacy which enhances the learner belief of his abilities and efficacies in addition to depending on the similarity between it and the form that the learner sees, the social persuasion that increases the learners' verbal confidence and efficacy in performing the task increases in its turn his self-efficacy feelings, the last is modifying the self-beliefs toward the efficacy that is a result of the others reactions and pressures, the adjustment of negative feelings, tendencies and misunderstanding. After all the important matter is how the others perceive and explain the perceived efficacy.
Efficacy feeling work as a cognitive mechanism that contribute in changing the behavior, and accordingly the degree of effectiveness that determine the expected behavior of the learner to confront the problem, as well as the level of the effort required to overcome the problem, efficacy feelings does not determine the behavior pattern only but also the most effective one [4] , he believes that the efficacy emotions hold a main role to determine and explain human tendencies. The perceived self-efficacy affects the thinking styles, behaviors and emotional excitement. Higher levels of efficacy increase achievement motivation and decrease the emotional excitement, for that the efficacy works as an important category of motivation and behavior determinant on the basis of its correlation with the cognitive, behavioral and environmental processes, which Bandura (cited in [1] , p. 41) referred to as the enviable exchange in his theory that leads to academic adjustment.
For the purpose of the current study the author constructed a test of the perceived self-efficacy to measure the four dimensions included; the emotional, social, the determination and perseverance and the cognitive dimensions.
Academic adjustment has different definitions by educational scholars, but there is some similarity between the definitions provided; following is a review of few definitions and their significance.
Arkoff (cited in [5] , p. 707) defined adjustment scientifically as "the individuals' interaction with his environment". Young (cited in [5] , p. 707) defined it as the flexibility that allows the individual to adjust and change his tendencies and behavior in order to confront difficult situations. Eysenck and Arnold [6] define adjustment as a state in which the needs and of the individual on the one hand and the requirements of the environment are totally satisfied, and there is harmony between the individual, social environment and the goal.
Ahmed [7] defines it as a balance moment that results from the individual conflict with his environment, potentials and the available opportunities. The author of the current study adopted the definition of [8] , he provided a definition of two parts; the individual balance and agreement with himself, that is his ability to confront and resolve internal conflicts and frustrations, the extent of his freedom of stress and anxiety, his success in adjusting his motivations and desires, then his agreement with his physical and social environment including relationships with others and different issues and events.
The academic adjustment refers to the final output of the dynamic constructive relationship between the learner and his university environment, which enhances the scientific and personal development of the learner. The good indicators of the relationship are represented by educational hardworking, satisfaction, acceptance and agreement with the university standards and completion of tasks in time, manner and organization [9] .
For the purpose of the current study, the author constructed a test of the academic adjustment to measure the dimensions of the academic, the tendency toward the university and the teacher-learner relationship dimensions.
Literature Review
As far as the author knows, studies tackling the impact of the perceived selfefficacy and its correlation with the academic adjustment are very few, especially considering the two variables together, but some studies tackled each variable on its own. So the literature review of the current study is divided into two sections;
The Perceived Self-Efficacy
Hanover [10] studied the role of gender in developing the perceived self-efficacy, one hundred and eighty seven undergraduates participated in the study, and they completed the perceived self-efficacy test. The results indicated a basic role of the gender in developing perceived self-efficacy, and the differences in the methods by which males and females change over time may be attributed to gender standardized stereotype and the differences in own properties.
Akanbi and Ogundokun [11] explored the extent of the effectiveness of a strategy based on perceived self-efficacy in reducing test anxiety among students. Nursing students (No. 250) participated in the study. It was found that the students who received the strategy based on perceived self-efficacy were significantly improved in academic performance compared with the control group of the study, an interaction was found between test anxiety and the perceived selfefficacy in the level of the academic performance.
Nasasrah [12] explored perceived self-efficacy correlation with test anxiety in light of demographical variables among high school students, and he identified the differences in the gender and educational level. The participants were (678) male and female students. The author utilized the perceived self-efficacy and anxiety tests. A negative significant correlation between the perceived self-efficacy and test anxiety was found. No significant statistical differences between averages are found on self-efficacy attributed to the gender and the educational level.
Alwan [13] attempted to find the perceived self-efficacy level among the university students. The sample was selected in a random technique and included equal numbers of male and female students (No. 300); they were enrolled in literary and scientific majors. The author constructed a self-perceived self-efficacy test by the literature of other scholars who tackled the same topic. Student's level of the perceived self-efficacy was statistically significant attributed to different genders, and statistically significant differences were also found in favor of scientific majors undergraduates.
The Academic Adjustment
Az-Zahrani [14] studied the correlation between the sociopsychological development, academic adjustment and academic achievement. Secondary school male and female students at Taif/Saudi Arabia participated in the study. A statistical significant correlation was found between sociopsychological development and the academic adjustment.
Mohanraj and Lath [15] explored the correlation between the family environment, family adjustment and academic achievement among a sample of (109) adolescents, their age range from 14 -16 years. Functional correlations were found between certain factors in the family environment and both of the family adjustment and the academic achievement. Most of the participants recognized that their families are organized coherent and directed toward achievement.
Abdullah, Elias, Mahyuddin and Uli [16] tested the academic adjustment of the first year students in a public Malaysian university studying in 6 different majors, the participants (No. 250) completed the Barker Academic Adjustment test. By analyzing the results the academic adjustment proved to be important for the students to success in their life in the university, the academic adjustment level was moderate and males' academic adjustment means scores outperformed the females.
Rashid [5] explored the correlation between the social, personal and academic adjustment among high school students in the middle governorate in Bahrain. The author compared between males and females individual, social and academic adjustment. The participants (No. 203) were 90 male and 113 female students. A correlation was found between the academic adjustment and the social and personal adjustment. Statistical significant differences were found between male and female students' personal, social and academic adjustment, in favor of the female students.
An overview on the previous literature revealed the scarcity of studies tackling academic adjustment and perceived self-efficacy together. The author attempted to fill such a gap and reveal the correlation between the two variables, and to develop practical and academic practices, the author hopes that this study may be a corner stone for other studies in light of the lack of studies combining the two variables of the academic adjustment and the perceived self-efficacy.
Study Problem
The topic of the perceived self-efficacy and academic adjustment has not received much interest from authors in the Arab environment, the topic is important in terms of its impact on the educational process and in attaining students interaction, academic achievement and positive behavior. Many behavior aspects may be interpreted in light of the perceived self-efficacy and academic adjustment. The scarcity of studies tackling academic adjustment and perceived self-efficacy together among undergraduates in the Arab environment and the importance of the topic on the educational process prompted the author to attempt exploring the correlation between the two variables. Accordingly, the current study tried to answer the following questions: 1) What is the level of the perceived self-efficacy among Qassim University students? 2) What is the level of the academic adjustment among Qassim University Students?
3) Is there a functional correlation between the level of the academic adjustment and the level of the perceived self-efficacy?
Study Importance
The study examines the impact of perceived self-efficacy on the academic adjustment among Qassim University students. This study may be considered a part of the theoretical and practical literature that highlights the impact of perceived self-efficacy on the academic adjustment, it may add new knowledge to the educational thought, and be the core for further studies in future. Lack of Arabic and local studies examining the impact of perceived self-efficacy on the academic adjustment urged the author to undertake the current study.
Procedural Definitions
For the purpose of the study the terms of perceived self-efficacy and academic adjustment are defined;
Perceived self-efficacy, is the learners' beliefs about their level of effectiveness and ability, the constituents included such as emotional, social, cognitive elements and determination and perseverance, it is measured by the scores achieved on the perceived self-efficacy test.
Academic Adjustment, is the mental process the learner performs to understand the study materials and to achieve success and harmonize between them and the university environment, it is measured by the scores achieved on the perceived self-efficacy test.
Study Limitations
Generalizing the results of the study may be inhibited through the following:
Validity and reliability of the tests: The sample was selected from Qassim University enrolled in the faculty of sciences and arts at Ar-Rass. Therefore, the results are valid to generalize only on the population of this study and similar populations.
Methodology

Population
The study population included all basic education students (No. 441), enrolled in Qassim University in the first semester of the academic year 2016/2017. Sample. The sample was selected using a simple random technique, the participants were 150 student.
Instruments
The participants were instructed to complete the tests of the perceived self-efficacy and the academic adjustment. Next section of the study outlines the procedures of constructing and implementing the tests:
Perceived Self-Efficacy Test
The final version of the test included 35 items and was constructed by reviewing the tests of [10] [11] [13] studies in addition to surveying the students' opinions on the initial version of the test included 37 items. The participants completed the final version test, they answered each item by selecting the answer that describes their level of certainty on a 3-point Likert scale, (1) I agree, (2) I sometimes agree and (3) I disagree.
Validity and Reliability of the Perceived Self-efficacy Test. a) Surface Validity: competent professors majoring in psychology and education reviewed the initial version of the test in terms of the dimension representation, suitability to measure the perceived self-efficacy, and items structure, based on their comments two items are excluded and some items are modified, the total final number of the test items was 35, of the reviewers 80% agreed on items suitability. The overall answers of the test range between 0 -70. The first page on the test answer sheet explains the aim of it and instructions of answering. The test was implemented on a pilot sample of (20) students selected in random to inspect the clarity of instructions, items, and answering method, and to collect students views to insure the items ability to show the differences, the students comment were considered. b) Construct Validity. The test was implemented on a pilot sample of (20) students to verify its validity. The correlation coefficients between the overall score and each item were computed, scores range between 0.40 -0.76 degrees, as illustrated in Table 1 .
All the correlation coefficient were acceptable and statistically significant, therefore, none of the items were excluded. c) Test Stability. The pilot sample was tested and retested after an interval of two weeks and the results were computed by Pearson spearman between the estimates of the respondents in the two times. To insure the internal consistency based on Cronbach's Alpha it was computed from the responses of the pilot sample, the results obtained were considered appropriate for implementation, Table 2 illustrates these results. d) Rating the Perceived Self-efficacy Test The final version of the test included 35 items distributed on the emotional (10 items), the social (9 items), the determination and perseverance (8 items) and the cognitive (8 items) dimensions. The participants selected the answer from a 3-point Likert scale in front of each item that best suits their level of certainty. The degree of each item score ranges from 0 -2, and the overall degree ranges from 0 -70.
Academic Adjustment
The tests items were derived from a survey proposed to the study population, consulting previous literature and tests of academic adjustment. The test included 36 items distributed on three dimensions, the academic dimension (16 items), the tendency toward the university (9 items) and the teacher-learner relationship (11 items).
Validity and Reliability of the Academic Adjustment Test. a) Surface Validity: five competent professors majoring in psychology reviewed the test items and provided some remarks in terms of the clarity of the items for the Arab population, their comments were considered in modifying some items. The total final number of items was (36) items. The participants completed the test items on a 3-point Likert scale; (1) represents agreement with the item, (2) represents sometimes agreement and (3) represents disagreement with the item. The overall answers of the test range between 0 -72. The first page on the test answer sheet explains the aim of it and instructions of answering. The test was implemented on the pilot sample of (20) students selected in random to inspect the clarity of instructions, items, and answering method, collecting students views and to insure the items ability to show the differences, the students comments were considered. b) Construct Validity. The test was implemented on a pilot sample of (20) students to verify its validity. The correlation coefficients between the overall score and each item were computed, the results score range between 0.39 -0.60 degrees, and the coefficients results score for each item range between 0.38 -0.69 degrees, as illustrated in Table 3 and Table 4 .
All the correlation coefficient were acceptable and statistically significant, therefore, none of the items were excluded. c) Test Stability. The same procedure conducted in the previous test was conducted here to compute the academic adjustment test stability. The pilot sample was tested and retested after an interval of two weeks and the results were computed by Pearson spearman between the estimates of the respondents in the two times. The internal consistency based on Cronbach's Alpha was computed from the responses of the pilot sample, the results obtained were considered appropriate for implementation, and Table 5 illustrates these results. d) Rating the Academic Adjustment Test The final version of the test included 36 items distributed on the three dimensions. The participants selected the answer from a 3-point Likert scale in front of each item that best suits their level of certainty. The overall degree range from 0 -72 degrees that is the highest degree a respondent obtains is 72 and the least degree is 0.
Procedures
The author selected the population of the study from female students (No. 441) who were enrolled in the faculty of Science and Arts in Ar-Ras/Qassim University, for the academic year 2016/2017. The sample was selected through a simple random technique, one hundred and fifty students were selected to participate in the study, and the participants were subjected to the two tests of the perceived self-efficacy and the academic adjustment. The responses obtained were analyzed.
Study Variables
The perceived self-efficacy is the independent variable; it is measured by the scores achieved on the perceived self-efficacy test.
The academic adjustment is the dependent variable, it is measured by the scores achieved on the academic adjustment test.
Means, standard deviations and Pearson correlations were used in analyzing the data obtained.
Results and Discussion
The study aimed at recognizing the impact of perceived self-efficacy on the students' academic achievement by attempting to answer the proposed questions for that purpose.
To answer the first question of "What is the level of the perceived self-efficacy among Qassim University students?" means and standard deviations of the perceived self-efficacy level are calculated as illustrated in Table 6 . It is noticed in Table 6 that means scores range between 1.05 -1.61 degrees, the social dimension score was first (M = 1.61), and the emotional dimension score was the last (M = 1.05), the overall mean of the perceived self-efficacy score was 1.38. This weak result of the perceived self-efficacy may be attributed to the student's immaturity, that means they did not reach a stage where they depend on themselves, a stage that allow them to decide and increases the experiences supporting the direct and indirect knowledge and forms positive tendencies of the student ability, and therefore, increases the ability to cope in front of situations and take decisions. This result corresponds with the results of [10] and [13] studies, who found that females perceive their self-efficacy less than males, it also agrees with the study of [11] , the authors found a weak level of the perceived self-efficacy among the learners, but when they were subjected to a program to enhance their perceived self-efficacy their performance improved. It also agrees with [12] study; the author connected the perceived self-efficacy with the test anxiety and found a negative functional correlation between the test anxiety and the perceived self-efficacy.
Means and standard deviations of the estimates of the respondents for each dimension are illustrated in Table 7 .
It is inferred from Table 7 that the means scores range between 0.65 -1.61 degrees, item 10 "I can relax when I want to" scored the highest mean 1.72 and was ranked the first, this may be attributed to the high stressors and pressures toward which the student takes certain reduction procedures, if stress remained it turns to sickness, the students resolved to relax whenever they needed to. On the other hand, item 9 "I find it difficult to overcome hatred for some people" score was the least (M = 0.65) and was ranked the last, this result may be attributed to the student's emotional levels categorized as borderline personalities, these students do not communicate and interact with their classmates as a means of emotional relief. The means of the overall perceived self-efficacy score was 1.05. The Social Dimension From Table 8 it is inferred that the means scores range from 1.37 -1.94 degrees, item number 11 "I find it difficult to speak with the others" means score was 1.91 and was ranked the first, while item number 19 "I believe no one deserve the advice" mean score was 1.37 degrees and was ranked the last, the overall means of the social dimension score was 1.61 degrees. The scores tell us that the low level of perceived self-efficacy affected the social efficacy negatively and impacted the prior perceptions of the students about the future.
The Determination and Perseverance Dimension Table 9 presents the determination and perseverance dimension means, the scores range from 1.42 -1.56 degrees, item 21 "I get frustrated when I fail" and 26 "I lose the ability to focus on long term tasks" score the highest means (M = 1.56), item 25 "I have patience when I face difficult situations" score was the least with a means of 1.42, and the overall score of the dimension was 1.50. This result may be attributed to the fact that the previous student life did not focus on the academic level, hence the student is surprised by the university life that demands her to be qualified and well prepared to the university life that prepares her to the academic life. The students' weak level of determination and perseverance creates a self-struggle and difficulty in learning the courses, the student either passes this period having difficulties and weakness or she stoops and get frustrated and despair. The Cognitive Dimension Table 10 illustrated the means of the cognitive dimension, the means scores range from 1.14 -1.59 degrees, item 29 "I consider arts such as painting, music and theater a waste of time" means score was the highest (M = 1.59), whereas item 32 "Text careful reading helps me to understand" score was the last (M = 1.14) and the overall cognitive dimension mean score was 1.41, the academic adjustment is affected by stressful life events, the more the student is stressed the lower the academic adjustment level becomes, this explains the students opting for enjoyment of different types of arts to reduce the effect of the life stressful events.
To answer the second question of "What is the level of the academic adjustment among Qassim University Students?" the means and standard deviations of the academic adjustment level among the students is computed as Table 11 illustrates.
Means scores range in Table 11 from 1.05 -1.28 degrees, academic adjustment level was low; several factors contribute to the low levels. The academic dimension means score was the highest (M = 1.28), this result is explained by the traditional role of the student as a receiving agent and a weak participant in the educational process, the student role is limited to memorizing the course information and books, retrieving it in the memory and recalling it in the time of the test, which affects the academic adjustment. The teacher-learner relationship means score was the last (M = 1.05), this result is caused by the teachers missing to encourage the students, care for them, provide them with the ideas, the educational materials and the strategies required in the academic field, and to recognize students expectations about themselves, in addition to increasing the awareness about the university system and environment, this may be attributed to several factors such as the teachers' academic concerns, the large number of the students in the classroom or lack of teachers' training. The current study recommends conducting studies to find the extent of teacher's adherence to roles in teaching the students and the obstacles hindering them. These results disagree with the results of [16] , the authors found that students' adjustment is enviable for the first year students at the university to succeed in their college education, the sample academic level in the study was moderate, and the means score of the overall test was 1.21. The Academic dimension In Table 12 we can observe that the means scores range between 0.73 -1.73 degrees, item 11 "My attention is often distracted in the lecture" was first (M = 1.73), while item 2 "I always have test anxiety" was the last (M = 0.73), the overall means of the academic dimension score was 1.28 degrees. The two items may seem correlated; this result may be attributed to the fact that the test anxiety is natural and may be motivational to exhaust more effort and perseverance, but the anxiety should not exceed the normal limit, because if the student reached a high degree of test anxiety her attention would be distracted and may be venerable for certain physiological disorders. Anxiety and distraction may have several reasons such as postponing serious study to the night of the exam, rely on mere memorizing of the material, weakness in connecting ideas, lack of thinking about mental disorders and social problems, lack of self-capacity recognition, inability to summarize the study material, inability to identify clear basic ideas or lack of student's self-confidence. The Tendency toward the University Dimension It is inferred from Table 13 that the means scores range between 0.41 -1.65, item 27 "I feel the day at the university is too long" score was ranked first and a means of 1.65, whereas item 24 "The university provides total freedom" score was ranked the last and a means of 0.41, the overall tendency toward the university means score was 1.27. the two items may seem correlated the first item ranked first and the second item ranked last, this result may be explained by the university rules providing transportation for the students, where the bus reaches the university at a certain time and leaves at a certain time, and the student is obliged to wait for the return even if she has one lecture only, the second item gives the students constrained freedom because students have to wear the uniform and the activities are limited in timing and type.
The Teacher-Learner Relationship Table 14 showed that means scores range between 0.64 -1.62, item 30 "I feel shy to communicate with my teacher" means was ranked the first and scored (M = 1.62), shyness is considered a form fear characterized by disorders when the student communicates with the teacher and it is provoked by the others, social shyness prevails among adolescence and in Arab communities among females as a product of family socialization styles, for that reason the students feel shy to communicate with their teachers. Whereas item 34 "I often find myself assailed by desire to leave the class in the middle of the lecture" means score (M = 0.65) the lowest and was ranked the last, this result is attributed to the fact of imposing a certain major on the student to study even if it is not her wish, imposing certain majors on students have several factors such as poor achievement in the prior year, the psychological and social changes, the misunderstanding of the university life meaning as being a period of absolute freedom, the student is free to attend or not, to participate or not, this is added to the weak counseling about the concepts of academic adjustment and achievement. The overall means score of the dimension 1.05. To answer the third question of "Is there a functional correlation between the level of the academic adjustment and the level of the perceived self-efficacy" Pearson correlations coefficients between the academic adjustment and the perceived self-efficacy are computed. Table 15 illustrates that.
From table it is inferred that there is a significant correlation between the emotional and the social dimension with the academic adjustment and all its dimensions. This result is attributed to the environment, education and emotional and social relationships more than the social and emotional properties, most of the studies argue this issue, and the results disagree with what [14] said; he found a relationship between academic adjustment and the psychosocial development. It also disagrees with the study of [5] ; he found a correlation between the academic adjustment and the social and personal adjustment.
A positive statistically significant correlation between the determination and perseverance, the cognitive dimension and overall self-efficacy and the academic dimension and between academic adjustment as a whole was found. α* functional at (α = 0.05), α** functional at (α = 0.01).
The result can be explained by the general academic and cognitive circumstances responsibility for the formation and enhancing of the self-efficacy, and increasing the academic adjustment among the students, these circumstances form students' positive tendencies, capabilities and potentials, and raise the ability of overall self-reliance and builds skills that may help the student.
Implications
In light of the results, the author suggests: 1) Creating counseling educational programs in order to recognize the students' problems, help them to solve it and provide psychological and educational support to increase their academic adjustment; 2) Enhancing the perceived self-efficacy among the students by implementing counseling programs created for that end;
3) Emphasizing the need to set workshops to educate teachers about the importance of the perceived self-efficacy; 4) Conducting more studies to fill the existing gap, and utilizing the results in developing the educational process.
